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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Holme Valley Primary 
School 

Number of pupils in school  414 

Proportion (%) of pupil premium eligible pupils 13.48% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published  

Date on which it will be reviewed  

Statement authorised by Rachel Stephenson 

Pupil premium lead Amanda Dakin 

Governor / Trustee lead Arlene Meeson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £76,665 

Recovery premium funding allocation this academic year £9,280 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£85,945 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our aim 

Our overall aim is to narrow the attainment gap between disadvantaged and non-

disadvantaged pupils nationally and also within internal school data. 

When making decisions about using Pupil Premium funding it is important to consider the 

context of the school and the specific challenges faced alongside research conducted by the 

EEF.  

Common barriers to learning for disadvantaged children can be: less support at home, weak 

language and communication skills, more frequent behaviour difficulties, lack of access to 

enrichment opportunities and social and emotional/mental health issues.  

The challenges are varied and there is no “one size fits all”.  

We will ensure that all teaching staff are involved in the analysis of data and identification of 

pupils, so that they are fully aware of strengths and weaknesses across the school.  

Principles  

• We ensure that teaching and learning opportunities meet the needs of all the pupils  

• We ensure that appropriate provision is made for pupils who belong to vulnerable groups, 

this includes ensuring that the needs of socially disadvantaged pupils are adequately 

assessed and addressed  

• In making provision for socially disadvantaged pupils, we recognise that not all pupils who 

receive free school meals will be disadvantaged 

 • We also recognise that not all pupils who are disadvantaged are registered or qualify for 

free school meals. We reserve the right to allocate the Pupil Premium funding to support any 

pupil or groups of pupils the school has legitimately identified as being disadvantaged.  

• Pupil premium funding will be allocated following a needs analysis which will identify priority 

classes, groups or individuals. Limited funding and resources means that not all children 

receiving free school meals will be in receipt of pupil premium interventions at one time. 

School Context 

Holme Valley Primary is a two-form entry community school located in Bottesford, a suburban 
district on the southern edge of Scunthorpe in North Lincolnshire. Nearly three quarters of its pu-
pils live within 1km of school, but about 10% of its pupils live more than 2km away.  
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The school expanded from 1.5 to 2 form entry in 2015 and this appears to have resulted in chil-
dren regularly being admitted from a wider area than included in its official catchment area. 
Some pupils live in the villages that lie to the south and east of Scunthorpe, but more are admit-
ted from the areas of new housing developments on the outskirts of Scunthorpe to the northeast 
of Holme Valley, and also from all over the southern half of Scunthorpe. Many of these districts 
have much higher levels of deprivation than the area immediately surrounding the school.  

Rates of Free School Meal eligibility, which are used as a broad indicator of deprivation, are low 
compared to national but are increasing rapidly: 4% of pupils were FSM-eligible in 2011, but this 
had increased to 9% by 2020, and the figure currently stands at 13%. IDACI1 and IMD2 
measures indicate that levels of deprivation are lower than average in most of the areas in which 
the largest number of pupils live, but that around a fifth of pupils live in areas which have above-
average levels of deprivation and that up to 15% of pupils live in areas of high deprivation  

 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Speech, language and communication 

2 Social, Emotional and Mental Health 

3 Lack of parental support for early reading 

4 Access to extra- curricular activities 

5 Missed learning due to Covid 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

To improve progress for targeted children in 
reading 

Tracking will demonstrate that all targeted pupils 
are meeting their aspirational targets to diminish 
the difference with their peers. 

To improve communication and language 
skills for targeted children, leading to improved 
progress in all curriculum areas 

EYFS tracking data will demonstrate that 
targeted children have made progress from on 
entry. 

Learning Plans and tracking for individual 
programmes show children have achieved their 
targets. 
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Improve the range of activities and 
experiences (cultural capital) which PP 
children would otherwise be unable to access 

An increased number of PP children have 
accessed extra- curricular clubs. 

All PP children have access to a wide variety of 
experiences linked to the broad and balanced 
curriculum (activity passport, class books) 

To provide social and emotional and mental 
health support in order for pupils to fully 
access the curriculum 

Children are able to access the curriculum 
through the use of a variety of strategies to self- 
regulate.  This will lead to improved progress 

 

Activity in this academic year 
 
This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £7,445.82 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Speech and language training 
to be provided for staff to 
improve their skills whilst 
supporting pupils with specific 
speech difficulties. 

£54 

 

High quality staff CPD is essential to follow EEF 
principles. Our lead TA for speech and language is a 
fully trained Speech and Language Therapist 
Practitioner, however requires update training when 
children enter school with specific speech and 
language issues.  

 

https://assets.publishing.service.gov.uk/government/upload
s/system/uploads/attachment_data/file/931312/BSSLC_Su
pporting-evidence.pdf 
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Effective training to be given to 

all staff delivering phonic 

interventions (RWI) 

£4,017.82 

High quality staff CPD is essential to follow EEF 
principles. Effective training will be given through the 
RWI portal and development days. Support for all staff 
delivering phonics sessions and interventions will be 
provided by the DHT through a coaching programme. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions 

 

 

1,2,3,5 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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ELSA training & supervision 

sessions for inclusion staff 

£160 (training) 

High quality staff CPD is essential to follow EEF 
principles. An ELSA in a school is an Emotional 
Literacy Support Assistant who provides interventions 
and support with social skills, emotions, bereavement, 
social stories and therapeutic stories, anger 
management, self-esteem, counselling skills such as 
solution focus and friendship. 

 

https://www.elsanetwork.org/wp-
content/uploads/2017/11/Evaluation-Report-DCC-ELSA-
programme-June-2020.pdf 
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Emotion coaching training for 

all staff 

£214 

High quality staff CPD is essential to follow EEF 
principles.  

 

Based on research by American Psychologist John 
Gottman, Emotion Coaching uses moments of 
heightened emotion and resulting behaviour to guide 
and teach the child and young person about more 
effective responses. Through empathetic engagement 
the child's emotional state is verbally acknowledged 
and validated, promoting a sense of security and 
feeling 'felt'.  This activates changes in the child's 
neurological system and allows the child to calm 
down, physiologically and psychologically. 

 

https://www.emotioncoachinguk.com/research-update 
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Inclusion training for inclusion 

lead (Mrs Dakin) 

 

£3,000 

The Difference delivers the Inclusive Leadership 
Course – a year-long professional development offer 
for mainstream leaders keen to improve inclusion in 
their schools. The Inclusive Leadership Course brings 
together colleagues from mainstream and AP, to 
share best practice across the settings 

 

 

https://assets.publishing.service.gov.uk/government/upload
s/system/uploads/attachment_data/file/942454/Working_to
gether_to_safeguard_children_inter_agency_guidance.pdf 

 

https://static1.squarespace.com/static/5a6b53d0f43b55b9c
64d99c8/t/5fdb336335c0500e7faa591f/1608201074289/Th
e+Difference+Impact+Report+2019-2020.pdf 

 

 

 

 

 

https://www.elsanetwork.org/wp-content/uploads/2017/11/Evaluation-Report-DCC-ELSA-programme-June-2020.pdf
https://www.elsanetwork.org/wp-content/uploads/2017/11/Evaluation-Report-DCC-ELSA-programme-June-2020.pdf
https://www.elsanetwork.org/wp-content/uploads/2017/11/Evaluation-Report-DCC-ELSA-programme-June-2020.pdf
https://www.emotioncoachinguk.com/research-update
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942454/Working_together_to_safeguard_children_inter_agency_guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942454/Working_together_to_safeguard_children_inter_agency_guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942454/Working_together_to_safeguard_children_inter_agency_guidance.pdf
https://static1.squarespace.com/static/5a6b53d0f43b55b9c64d99c8/t/5fdb336335c0500e7faa591f/1608201074289/The+Difference+Impact+Report+2019-2020.pdf
https://static1.squarespace.com/static/5a6b53d0f43b55b9c64d99c8/t/5fdb336335c0500e7faa591f/1608201074289/The+Difference+Impact+Report+2019-2020.pdf
https://static1.squarespace.com/static/5a6b53d0f43b55b9c64d99c8/t/5fdb336335c0500e7faa591f/1608201074289/The+Difference+Impact+Report+2019-2020.pdf


 

6 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 64,213.30 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Identify children with speech and 

language needs as early as 

possible and ensure that support 

programmes are in place. 

 Specialised TA from 

inclusion team working in 

Foundation delivering the 

SALT programmes.  

 NELLI assessments 

completed on entry and 

programme being 

delivered by TA’s to 

targeted pupils. 

£14,364 

Early identification of issues with speech and 
language are key. Each year we are seeing an 
increased number of pupils enter school 
significantly below in speech, language and 
communication. Numbers of pupils entering 
significantly below in speaking has increased from 3 
pupils(5%) in 2017 to 10 children (17%) in the 2020 
cohort. This delay on entry significantly impacts 
pupils progress during their EYFS year and if not 
addresses, the rest of their school career.  

Having a TA trained as a speech and language 
therapist practitioner ensures that issues are picked 
up pre transition and that programmes are in place 
as soon as the children start school.  

 

https://assets.publishing.service.gov.uk/government/uplo
ads/system/uploads/attachment_data/file/931312/BSSL
C_Supporting-evidence.pdf 

https://educationendowmentfoundation.org.uk/education
-evidence/early-years-toolkit/communication-and-
language-approaches 

 

1,5 

Staff to implement Read Write 

Inc programme across the school 

to small groups, to ensure 

consistency for every child and 

so sounds being taught match 

books they are reading. 

 Small groups with a 

trained adult  

 Support package from 

RWI to ensure it is 

implemented effectively. 

 1:1 tuition provided where 

need is identified. 

RWI is one of the DFE validated systematic synthetic 
phonics teaching programmes.  

Through following the RWI phonics programme, chil-
dren practise their reading every day in a small 
group with children who are all at the same level. 
The children  learn the English alphabetic code: first 
they learn one way to read the 40+ sounds and 
blend these sounds into words, then learn to read 
the same sounds with alternative graphemes. 

They experience success from the very beginning. 
Their reading books are closely matched to their in-
creasing knowledge of phonics and ‘tricky’ words 
and, as children re-read the stories, their fluency in-
creases. 

3,5 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
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£12,701.50 

 

Along with a thought-provoking introduction, prompts 
for thinking out loud and discussion, children are 
helped to read with a storyteller’s voice. 

 

https://educationendowmentfoundation.org.uk/educ
ation-evidence/teaching-learning-toolkit/phonics 

 

https://educationendowmentfoundation.org.uk/educ
ation-evidence/teaching-learning-toolkit/small-
group-tuition 

 

https://www.gov.uk/government/publications/choosi
ng-a-phonics-teaching-programme/list-of-phonics-
teaching-programmes 

 

 

Staff to identify children with 
reading difficulties as early as 
possible and put support in 
place. 

 

 Transition meetings held 
with parents 

 RWI assessments by 
trained staff 

 

£1,391.70 

Early identification of issues with reading are key. 
Numbers of pupils entering significantly below in 
reading has increased from 5 pupils (8%) in 2017 to 
12 children (20%) in the 2020 cohort.  

This delay on entry significantly impacts pupils 
progress during their EYFS year and if not 
addressed, the rest of their school career.  

 

Having the DHT as the designated reading leader, 
completing regular assessments ensures that 
issues are picked pup pre transition and that 
programmes are in place as soon as the children 
start to fall behind. Following assessments 
regrouping and 1:1 interventions ensure that 
children are prevented from falling further behind. 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/phonics 

 

3,5 

Dedicated TAs from inclusion 
team time to focus on delivering 
interventions for targeted 
children: 

 1:1 RWI 

 Catch Up reading 

 Numicon maths 

 Fresh Start Phonics 

 1:1 and small support for 
children for reading and 
maths. 

 

Highly skilled TAs and teachers to deliver 
interventions and support teaching across school 
with a focus on reading and maths.  

 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/small-group-tuition 

 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/social-and-emotional-
learning 

 

 

1,2,3,5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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£35,756.10 

 

 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 18,611.10 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

To provide timely Early Help 
support for families 

 

 Dedicated Foundation 
Early Help Lead to 
support pre transition 
into school. 

 Early Help lead non 
classroom based to 
ensure availability. 

 

£10,429.10 

We have seen a large increase in the number of 
families requiring support through the Early Help 
arena. 

 

Children who need help and protection deserve 
high quality and effective support as soon as a 
need is identified. Providing early help is more 
effective in promoting the welfare of children than 
reacting later. Early help means providing support 
as soon as a problem emerges, at any point in a 
child’s life. Early help can also prevent further 
problems arising. 

 

 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/social-and-emotional-
learning 

 

https://assets.publishing.service.gov.uk/government/uplo
ads/system/uploads/attachment_data/file/878994/TF_Ea
rly_Help_System_April_2020.pdf 

 

https://assets.publishing.service.gov.uk/government/uplo
ads/system/uploads/attachment_data/file/942454/Workin
g_together_to_safeguard_children_inter_agency_guidan
ce.pdf 
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Staff to ensure that 
disadvantaged children are 
given access to a variety of 
extra-curricular activities 

 

 Music lessons 
subsidised for PP 
children 

Educational visits and visitors into school and extra 
curricular activities contribute to pupils’ learning and 
help support social mobility.  

 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/arts-participation 
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/878994/TF_Early_Help_System_April_2020.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/878994/TF_Early_Help_System_April_2020.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/878994/TF_Early_Help_System_April_2020.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942454/Working_together_to_safeguard_children_inter_agency_guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942454/Working_together_to_safeguard_children_inter_agency_guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942454/Working_together_to_safeguard_children_inter_agency_guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942454/Working_together_to_safeguard_children_inter_agency_guidance.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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 Financial support for 
more expensive trips 
such as residential 
and Arts Award 

£1000 

Personalised support for 
children experiencing trauma 
or other mental health & 
behaviour issues 

 

 ELSA programme 

 Drawing and Talking 
programme. 

 Dedicated TA time for 
anxiety/wellbeing 
support 

 Resources purchased 
to support children 
with a variety of 
needs. 

 Inclusion team to be 
non-classroom based 
to provide support. 

£7,182.00 

 

Social and emotional learning approaches have a 
positive impact, on average of four months’ additional 
progress in academic outcomes over the course of an 
academic year. 

 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/social-and-emotional-
learning 

 

https://assets.publishing.service.gov.uk/government/uplo
ads/system/uploads/attachment_data/file/942454/Workin
g_together_to_safeguard_children_inter_agency_guidan
ce.pdf 

 

 

2 

 

Total budgeted cost: £90,270.22 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942454/Working_together_to_safeguard_children_inter_agency_guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942454/Working_together_to_safeguard_children_inter_agency_guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942454/Working_together_to_safeguard_children_inter_agency_guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/942454/Working_together_to_safeguard_children_inter_agency_guidance.pdf
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 

year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, and 2020 

to 2021, therefore results will not be used to hold schools to account. Given this, please point to 

any other pupil evaluations undertaken during the 2020 to 2021 academic year, for example, 

standardised teacher administered tests or diagnostic assessments such as rubrics or scales. 

Fluctuating numbers in each cohort can make tracking/impact difficult, therefore numbers of 

pupils are provided as well as percentages. 

Data shared is taken from the FFT results analysis service following submission opf end of KS 

assessment data. 

Internal KS2 data shows that of the 15 pupils : 

60% of pupil premium children achieved at least age related in reading at the end of Y6 with 20% achiev-

ing greater depth. 

60% of pupil premium children achieved at least age related in writing at the end of Y6 with 20% achiev-

ing greater depth. 

67% of pupil premium children achieved at least age related in maths at the end of Y6. No pupils 

achieved greater depth. 

58.3% of pupil premium children reached the age related expectation in reading/writing/maths combined. 
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KS1 data from FFT shows that of the one pupil : 

100% (1/1) of pupil premium children achieved at least age related in reading at the end of Y2 

100% (1/1) of pupil premium children achieved at least age related in writing at the end of Y2. 

100% (1/1) of pupil premium children achieved at least age related in maths at the end of Y2 

During the lockdown period, a number of additional children this cohort are now in receipt for benefits re-

lated free school meals, therefore number of PP children will increase next year. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

Reading Plus Reading Plus 

RWI phonics Ruth Miskin 

Spelling Shed EdShed 

TT Rockstars TT Rockstars 

Catch Up Literacy Catch Up 

Lexia Lexia 

NELLI Nuffield 

Breaking Barriers Numicon 

Lightning Squad Fisher Family Trust 

 

Service pupil premium funding (optional) 

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

Pastoral support for Service children when 
required. 

What was the impact of that spending on service 
pupil premium eligible pupils? 

Service Pupil Premium children were 
emotionally ready to learn and demonstrated 
resilience. 

 

 
 


